
UNF Academic Learning Compact (ALC) or Graduate Academic Learning Compact 
(GALC), TEMPLATE (fill in the blanks) 

 
Name of Program:  Bacheor of Arts in Anthropology. 
 
 
Mission Statement (write an updated version here, no need to change annually):  

The Anthropology Program seeks to provide a greater understanding of humankind from a 
holistic perspective. To account for the complexity of humankind anthropologists focus on: 1) 
Cultural adaptations and diversity in the past (archaeology); 2) Socio-cultural institutions and 
symbolic constructs in a cross-cultural perspective (socio-cultural anthropology), 3) The origin, 
nature, and uses of human language (linguistics); and 4) Human biological evolution and 
variation (physical anthropology).  Anthropology utilizes theories and methods from the natural 
and social sciences, as well as the humanities, to examine humankind. The program is strongly 
committed to excellence in undergraduate education and faculty scholarship achievements. 
Anthropology helps prepare students to actively apply their knowledge and skills to the 
challenges of living in an increasingly interconnected, diverse global society by exposing them to 
a systematic, scientific and humanistic understanding of people and their cultures, including their 
own. The program strives to achieve excellent teaching, scholarship, and public relevance. It 
does so with the support of the University and the local community and by engaging in self-
reflection that leads to apt and pertinent changes. 
 

Assessment Approaches (write an updated version here, no need to change annually): 
 
The Anthropology BA program utilizes indirect measures to assess the degree to which students 
in the Program are able to demonstrate (1) knowledge of disciplinary content; (2) ability to apply 
critical thinking; (3) ability to communicate anthropologically.  Most measures are embedded in 
assignments, tests, etc. 
 
 
Name(s) of Person Reporting: 
 
Dr. Ronald Kephart (Compiler and Outcome 1d) 
Dr. Gordon Rakita  (Outcome 2a) 
 
 
Date (when you completed the report):  
 
March 3, 2017 
 

  



Student Learning Outcome 1: 
• Outcome 1 (ALC 1d):  Demonstrate understanding of both the particularizing (fieldwork-

ethnographic) and the generalizing (theoretical-ethnological) aspects of the 
anthropological enterprise.  (Kephart) 

 
Year or years this will be assessed:  2015-16 
 
 
            (PLEASE ASSESS AT LEAST TWO SLO’S PER YEAR – OR MORE IF YOU 
WISH TO DO SO) 
 

IF ALC or undergraduate program, Outcome Category (check appropriate category for 
each SLO): 
 

√    Critical Thinking         
 Written Communication    
 Discipline Specific Knowledge 

 
IF GALC, Outcome Category 
 

 Student’s Knowledge of the Literature of the Discipline 
 Students’ Ability to Either Conduct Independent Research and/or Successfully 

Complete a Practicum 
 

Measures:  

1) Describe (and attach as an appendix) the measure you used to assess the degree to 
which students met the Student Learning Outcome above: 

 
The following question was included in the Final Exam for ANT 3610 Linguistic 
Anthropology, Fall 2016: 
 
One of our learning objectives is that students should be able to “demonstrate understanding 
of both the particularizing (fieldwork-ethnographic) and the generalizing (theoretical-
ethnological) aspects of the anthropological enterprise.”  In linguistics, we might do this by 
thinking about what happens in particular languages/dialects on the one hand and Universal 
Grammar on the other.  Please give a specific example of this distinction using any 
language/dialect you wish. 

 
2)  How many students were assessed? N =  36 

3) How were they assessed? 

The question given above was included on the Final Exam for ANT 3610 Linguistic 
Anthropology, Fall 2016.  The question was not used in scoring the Exam. 

 



 

4) What was the desired result? (e.g., all students should earn a score of “3” on every 
item in the rubric, of these, 33% should earn a score of “4” on two categories in the 
rubric – “Explanation of Issues” and “Evidence”) 
 
The desired result was that all or most students would be able to mention a Principle of 
Universal Grammar, something applicable to all human languages, and then provide an 
example of how that Principle applies to one or more particular languages/dialects.  This 
would earn them a score of “3.”  Falling short of this they could earn “2” by either 
mentioning a specific Principle of UG or comparing two languaes/dialects in terms of 
using different parameter settings.  They scored “1” if they failed to do either of these, 
which usually meant giving an irrelevant response or misunderstandingt the meaning of 
the term Universal Grammar. 
 
 

5) Was it a direct or indirect measure?  Circle:   X Direct   or   Indirect 

 

Results: 
  

1) Quantitative Breakdown of Student Performance 
 
Only nine of the 36 students (25%) scored “3” on the measure; six (17%) scored “2”; the 
remaining twenty-one (58%) scored “1.” 

 
2) Was your Result Met? Circle Yes or  |No| 

 
 

3) Interpretation of the Results: 
 
Only 25% of students in this class achieved the desired result as described above.  The 
largest group, 58%, failed to demonstrate understanding of both the generalizing and the 
particularizing aspects of human language study.  The middle group of 17% managed to 
demonstrate one or the other, but not both.  This is a somewhat preplexing result, since 
students are confronted with the broad ideas included in this measure virtually from Day 
1 of the semester.   

 
Actions [to be] Taken (REQUIRED): 
Specific changes to the program, courses, course sequence, pedagogical practices, 
assessment tools, etc., that will be made based on the results described above: 
 
In light of this result, my intent is to increase the time spent and also the examples presented for 
this ALC Outcome, and to possibly repeat the assessment informally with the group I am 
teaching now.  The area most easily applied to this outcome is in syntax, where we focus on 
Principles and Parameters.  For example, there is a Principle that allows for Subject and 
Predicate.  However, allied with this Principle is the Null-subject Parameter, which allows 



languages to have sentences without an overt subject (e.g. Spanish Llueve, ‘it’s raining’ which 
contrasts with English which requires the subject ‘it’).  My plan is to call students’ attention to 
this pattern (universal vs. particular) as we work through the course, then test it again at the end 
of Spring semester. 
 
 
In subsequent years, what happened?  Did the changes work?  What might you and your 
colleagues do differently? 
 
To be determined. 
 
 
 
If your curriculum has changed, please revise table below:  No change at present. 
 

 Course # Course # Course # Course # Course # Course # 
SLO 1 (name) I  R,A A R A,M 
SLO 2 (name)  I,R R,A   A,M 
SLO3 (name)   I R,A R,A A 
SLO 4 (name) I,R,A  R R,A M A 
SLO 5 (name) I,R,A A, M     

Indicate: (I) for SLO introduced, (R) for SLO reinforced, (M) for SLO mastered, and (A) 
for SLO assessed. (The letters in each cell are only examples) 
 
 
 
 
  



Student Learning Outcome 2: 
 

• Outcome 2 (ALC 2a) Analysis of Data.  Appropriately analyze empirical data (qualitative 
and quantitative) to arrive at reasonable and well-founded hypotheses. 

 
Year or years this will be assessed:  2015-16 
 
            (PLEASE ASSESS AT LEAST TWO SLO’S PER YEAR – OR MORE IF YOU 
WISH TO DO SO) 
 

IF ALC or undergraduate program, Outcome Category (check appropriate category for 
each SLO):  

 Critical Thinking         
 Written Communication    
 X Discipline Specific Knowledge 

 
IF GALC, Outcome Category 

 Student’s Knowledge of the Literature of the Discipline 
 Students’ Ability to Either Conduct Independent Research and/or Successfully 

Complete a Practicum 
 

Measures:  

1) Describe (and attach as an appendix) the measure you used to assess the degree to 
which students met the Student Learning Outcome above:   

 
Identification of the variables, unit of analysis, and scales of measurement for a visual display of 
quantitative information is a foundation skill in appropriately analyzing empirical data. It is thus 
imperative that students can make these identifications so that they can appropriately arrive at 
reasonable and well-founded hypotheses.  I used three direct measures to assess students’ ability 
to meet this learning outcome.  The first was a question on a pre-test skills assessment that I had 
students complete at the beginning of the semester.  The second was a question on their third 
problem-set assignment for the semester.  The third assessment was a question on their mid-term 
exam.  I thus was able to have a pre-assessment of their ability, a formative assessment after the 
topic was covered in class, and a summative assessment on the exam.  The three measures are 
described below.  As you will note, while the second assessment was somewhat different from 
the others, the first and third are (essentially) the same.   
 
Units of analysis, variable identification, and scales of measurement were covered both in the 
required reading and in lecture.  We spent a significant portion of a class examining visual 
displays of data and deconstructing the elements of the figures/charts.  In some cases I modelled 
this deconstruction and described how I identified the various parts.  In other cases, I had 
students do the deconstruction and identifications.  The chart used in the first and third 
assessments was specifically discussed in class and all of the correct answers to the mid-term 
exam question were presented to the students in that discussion.  Moreover, the second 
assessment assignment included a detailed discussion of scales of measurement and the 



importance of those scales in the assignment directions.  Finally, I provided students with a 
handout with a flow-chart that aids in the identification of a variable’s scale of measurement. 
 

2)  How many students were assessed? N =  

N=28 for the pre-test, N=29 for Assignment #3, N=21 for the Mid-Term 

3) How were they assessed? 
 
Pre-test Skills Assessment question: 
Identify the unit of analysis and the variables in this chart. 

 
 
Assignment #3 (in part): 
Begin this assignment by finding one specific example of a figure or chart of statistical data within the literature of 
any Anthropological subfield you wish. (If you are not an Anthropology major, find one example from your own 
field or discipline.) Copy or scan the example so that you can complete the following: 

• Paste the example into your assignment 
• List the complete citation for their source your example is drawn from 
• Identify the unit of analysis in your example 
• Identify all of the variables listed in your example…and… 
• Indicate at what scales the variables are measured 

 
Mid-Term Exam Question: 
Question 6 (9 Points) 
Identify the unit of analysis and the variables and scales of measurement for those variables in this chart. 

 
 
Grading Key for Question 6: 
Unit of Analysis & variable 1= Year (nominal or ordinal…would even accept interval) 
Variable 2 = Lemon Imports (ratio) 
Variable 3 = Highway fatalities (ratio) 
 



4) What was the desired result? (e.g., all students should earn a score of “3” on every 

item in the rubric, of these, 33% should earn a score of “4” on two categories in the 

rubric – “Explanation of Issues” and “Evidence”) 

The desired result was that most (75%) students would answer the question on the mid-term 
correctly (i.e. receive a “met” or “exceed” ranking).   
 
 Was it a direct or indirect measure?  Circle:    X Direct   or    Indirect 

Results: 
  
Quantitative Breakdown of Student Performance 
 
Pre-test Skills Assessment question (n=28):  

What are the four major 
scales of measurement? 

Identify the unit of analysis 
and the variables in this chart.       

Exceed Expectation 32% 0% 
Met expectation 18% 0% 
Does not meet 
expectation 

50% 100% 

 
Assignment #3 (in part): 

  All Variables 
Listed 

Scales of 
Measurement 
Identified 
Correctly 

Unit of Analysis 
Identified Correctly 

Exceed Expectation 52% 28% 59% 
Met expectation 31% 7% 7% 

Does not meet 
expectation 

17% 66% 34% 

 
Mid-Term Exam Question: 

  All Variables 
Listed 

Scales of 
Measurement 
Identified 
Correctly 

Unit of Analysis 
Identified Correctly 

Exceed Expectation 71% 19% 38% 
Met expectation 19% 29% 0% 

Does not meet 
expectation 

10% 52% 62% 

 
Was your Result Met? Circle Yes or No Yes and No 
 
Interpretation of the Results:  
 



In examining the total set of results, there are some positive and negative results to note.  To 
begin with, from the pre-test to the mid-term, students improved in their ability to identify 
variables in a visual display of data.  No students (0%) correctly identified all the variable in the 
pre-test, while 71% identified all the variables correctly in the figure presented in the mid-term 
(and 19% identified at least some of the variables).  However, when it came to identifying the 
scales of measurement and unit of analysis students improved from the pre-test, but not as much 
as I had hoped and in some ways seemed to have declined in performance from the assignment 
to the mid-term.  Those students meeting or exceeding expectation in terms of identifying the 
scales of measurement increase (from 35% to 48%) over the course of the last two assessments. 
(The “scales of measurement” question on the pre-test may be falsely high as some students had 
clearly read the textbook section on measurement scales prior to taking the pre-test.)  Those 
meeting or exceeding expectations in terms of unit of analysis identification initially increased 
and then decreased (0% to 66% to 38%) over the span of the assessments. 
 
Students seem to be “getting” the first skill of identifying variables.  However, the more difficult 
concepts are only showing slight improvement.  I gave students the same chart used in the pre-
test (and in lecture discussion) in part because I thought they would be very familiar with the 
example.  It may be that students did better on the second assessment because this assignment 
asked them to find a visual display of data of their own.  It is possible that students selected 
samples that they more easily understood or were more interested in examining and this explains 
their better performance. 
 
Actions [to be] Taken (REQUIRED): 
Specific changes to the program, courses, course sequence, pedagogical practices, 
assessment tools, etc., that will be made based on the results described above: 
 
In future semesters, I can spend additional time on the identification of the variables, unit of 
analysis, and scales of measurement for visual displays of quantitative information.  Additional 
time might take the form of students working together in groups or pairs.  It might be that 
deconstructing examples as a whole class allowed some students to be passive in their 
participation and not actively engage with the process of identification.  I could also provide 
additional drilling of the skill and require each student to participate (via a short, in-class quiz 
that does not impact their grade). 
 
In subsequent years, what happened?  Did the changes work?  What might you and your 
colleagues do differently? 
 
To be determined.  

 


